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Literacy Profile
Trelawney Matthys.
Literacy Profile.
The student being analysed in this report is a 12 year old girl and is in year seven. I will be assisting her in year seven science. 

Funds of knowledge:
The student’s family originated in South Korea. The student, however, was born in America due to her parents work. They moved shortly after her birth to South Korea, where she lived until they moved to Australia when she turned five. The student is fluent in Korean and speaks English as her second language. She also has a basic understanding of Japanese. 

Affinity spaces: 

The student is very interested in history and geography. She spends her spare time reading non-fiction history books. She also loves fiction history novels, in particular novels by Morris Gleitzman. The student enjoys watching Anime in her spare time, her favourite anime is called ‘Hetalia’. The show centres around characters who represent countries in certain points in history, which reflects her keen interest in history and geography. 

Probe2 Test:
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Writing Sample:
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Data analysis:
The Probe2 test was conducted on the 19/03/2015 at approximately 9:00am in the science centre of the student’s school. 

The Running Record: 
The student completed set 17, non fiction, ‘Homing In,’ of the Probe2 Test. Her reading accuracy for this test was 99% and her comprehension accuracy was 80%.

Oral Reading Analysis: 
The student read the text steadily although robotically. She read through the words at an even pace with only minor mistakes. Sarah hesitated over some tier two words that were a mix of nouns and verbs. She had some repetitions over basic couplings of words, such as ‘to be’ or ‘have one’, which could relate to a lack of confidence in reading out aloud. There was some self-correction over tier two words such as ‘navigation’ and ‘clues.’ She had only one incident of insertion of words and very little dependence was displayed during her oral reading. 

Comprehension Analysis: 

The student took her time to answer each question. She would look back at the text and re-read parts of it, taking time to consider what her answer would be. This displays strength in that she carefully analyses what the question is asking and attempts to look for relevant information for her answers. The student was able to answer a majority of the comprehension questions. She did however, struggle to explain the meaning of ‘circumstance’ in relation to the text for a vocabulary question. This could display a need for Sarah to be familiarised with more tier two words or to practice using the context of the surrounding text to decode the meaning of some unfamiliar words. The student also failed to correctly answer an evaluation question. This suggests that the student needs improvement when critically analysing information presented in the text or improvement using inference, to find her answer.  

Writing Analysis:
The student displayed a clear idea in her story. She provided details and used anecdotes fairly well. Her writing expressed individuality and personal engagement with the topic, showing she is on her way to developing a voice. She only had minor issues with spelling and grammar. The studen did struggle with word choice in this piece. She often used very basic words or words that did not quite fit the intended meaning. Her sentence and text structure could also be improved. Some of the sentences were very awkward and did not read smoothly, whilst the text jumped from event to event without smooth transition.   

Literacy Goals.
Reading Improvement:

Goal 1: To improve the student’s hesitation when reading aloud by improving her understanding of tier two words.

Literacy Learning Strategy 1:
The aim is to use complex words that go beyond the student’s current grasp of English, exposing her to words that aren’t explicitly taught (Beck 2013, p.172). The student will gain a stronger vocabulary from simply hearing new words. To cement a thorough understanding, the student will create a collection of words (Beck 2013, p.177) in the form of a personal dictionary or ‘a learning log’ (Wormeli 2005, p.106). When the student comes across a word she doesn’t understand, we will have a discussion about the word. Following this, the student records the word and the meaning in her own words next to it. To further utilise this strategy the student will be instructed to attempt to use her collection of words whenever possible in her school work (Beck 2013, p.177).

Literacy Learning Strategy 2:
This strategy utilises contextual redefinition (Allen 2007, p.31). This ‘provides a way to introduce new vocabulary words’ (Allen 2007, p.31) to the student, whilst also instructing her to use ‘context clues to predict and verify meanings’ (Allen 2007, p.31). Tier two words will be selected from a text. The student will be provided a list of these words and will be asked to write down what she thinks are the meanings, utilising her background knowledge (Allen 2007, p. 32). The student will then be given the text the words are from to determine ‘context clues that are helpful for confirming or determining word meanings for the target words’ (Allen 2007, p.32). By enabling the student to determine words through using contextual clues she will have the skills to independently increase her own vocabulary (Allen 2007, p.31). 

Goal 2: To improve the student’s ability to reorganise information and utilise inference when reading a text. 

Literacy Learning Strategy 1: 
Summarisation ‘emphasises attention to a gist of a passage’ (Clarke,Hulme & Truelove 2013, p.116) and directs focus to key ideas. When reading a passage the student will be asked to highlight key ideas and words (Clarke, Hulme & Truelove 2013, p.116). After reading the student will be asked to summarise the passage in her own words, stripping away unnecessary detail and drawing her attention to the important information of the passage. This will give the student the skills to actively seek the key ideas of passages she reads, whilst honing her ability to critically analyse a text through reorganising information. 
Literacy Learning Strategy 2:
This method involves asking comprehension questions, focused on a specific text, during and after reading (Moreillon 2007, p.59). This will ‘establish, develop and maintain an internal conversation while engaging with text’ (Moreillon 2007, p.59). This strategy causes students to ‘think of reading in terms of interacting with texts through questioning.’ (Moreillon 2007, p.60) By utilising this strategy the student will be able to critically analyse a text during and after reading, using questioning to recognise key ideas and information. 
Writing Improvement:

Goal 1: To improve the student’s word choice, increasing her ability to bring thoughts to life through writing.

Literacy Learning Strategy 1:
This strategy involves analysing and dissecting model texts (Zwiers 2014, p.225). The student will be given both ‘good’ models and ‘average’ models (Zwiers 2014, p.225). Using the ‘good’ models she will be asked analyse which words made the writing effective. For the ‘average’ models she will be asked to analyse and brainstorm what words the author could have used to improve their writing. This will expand her vocabulary and improve her understanding of effective word choice, heightening the level of her writing skills. 

Literacy Learning Strategy 2:
This strategy uses tier one words to breakdown tier two words. The student will be instructed to highlight tier two words in an excerpt of writing. She will then ‘make connections between these and other words’ (Colombo 2012, p.140) using a thesaurus to find the tier one word counterparts. This defines ‘each word in a student friendly language’ (Colombo 2012, p.140). This strategy expands the student’s vocabulary, enabling her to understand words that provide more detail and description in her work.

Goal 2: To improve the structuring of the student’s writing.  

Literacy Learning Strategy 1:
This strategy uses Sentence Combining (Graham & Perin 2007, p.26). This will involve the student learning how to construct ‘complex and sophisticated sentences’ (Graham & Perin 2007, p.26). The student will be given examples of basic sentences and asked to combine two or more of these sentences into one. This will cause her to critically analyse what can be improved, whilst giving her the skills to create complex and flowing sentences. 

Literacy Learning Strategy 2:
This strategy asks the student to write her main ideas for her work in a brainstorm. She will be instructed to use a ‘sequence map’ (See figure 1)(Colombo 2012, p,217) to help her create order for her ideas. This will improve the structure of her writing, supplying guidelines for where she can place, add or subtract information to increase the flow of her work. Following on from this she will instructed to create ‘transitioning sentences’ (Colombo 2012, p.216), which can be done using a ‘cause and effect graphic organiser’ (See figure 2) (Colombo 2012, p.216), to enhance flow between her sentences and paragraphs. This will enable the student to improve the cohesion of her ideas and flow of her writing.

Figure 1:
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Figure 2:
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